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the elementary level are provided in this teaching guide. Focus is
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culture to students who then compare cultural differences and-
‘likenesses. ‘cognitive and: affective dbjectives are incorporated into. .
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emphatic understanding of significant elements of Chinese @nd Indian
- cultures provides the teacher with an index of the degree of success
or failure of this approach. The unit on China employs case studies
of Chinese communities through which students study the physical
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Students are introduced to the rural and urban subcontinent in the
unit on India by planning a vicarjous trip to India in which each .
student -begins to investigate what he takes along the trip as an
insight into his own culture. Each unit suggests appropriate concepts
to be developed, an outline of content, and a variety of
-instructional activities. A bibliography is included describing - °
available, multi media materials on Ch1na, India, and Asia. (SJM) ,
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W STATEMENT 'OF PURPOSE

This is one of a series of papers of the .Service Center for Teachers of
Asian. Studues, whlch was established by the Association for Asian Studies (AAS)
in 1971, The Center came into being as a direct response to the long-felt need
of the AAS to give more attention to the needs of the. secondary and elementary
school teachers who are teaching about-Asia. . The Center's primary activity is
to act; as a clgarjnghouse, to collect and classify all the existing materials

on Asna and to give guidance to teachers of all levels as to the best available
,materials for the particular needs of a given teacher or a given school situation.

One of the ways of achleving thls aim IS the publicatlon of thlS present series

L of papers

Tt should be stated at once that whlle the Center is mak!ng these papers

avallable to .interested persons, the expresslons of opinion and views contained

in each of these papers should be. attributed exclusively to their specific .

authors. The Center and- the Association neither endorse nos: advocate neces-
sarily the author's positions and opnnlons '

In the future it ls hoped that . the Center wlll expand its actlvltles to
serve every legitimate need of all school teachers dealing with Asia. At this
initial stage, however, the greatest immediate need seems to be to: provide .
some information on and ‘guidelines to the large amount of existing materials,

~ many of them created for very different, though equally legitimate, purposes. '~ . .
.. By-means. of .these . papers,. which seeks. to present--a.-variety of individual views,. . . . ... -
and by means of individual and group consultations, the Center seeks to assist

all teachers in the important task of introducing to American school children
the vast and varied part of human concern which is contalned in the past and °

present of Asian experience.

\ C

Samuel C. Chu -~
Professor of History,

Ohio State University

Chairman, Committee on Secondary
Education, Association for
Asian Studies
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FOREWORD En . ;
. . R R AL PRI
‘ For too long, Asian studies in the elementary school has been rplegated to ,-.‘~“'§ '
o "a lowly position in the hieragchy of so-called prlorlty Tssues in socthal studses R
' . education. Perhaps those educators and Asiantsts who equate\elementary schogl . W
- with ""elementary'’ learning are at fault. ' Many educators, howéver, real:ze that o D
_ if headway is to be made in the" cognitlve realm of Asian’ studies educat:an, a .
, correspondlng, or perhaps earluer success will have to be met at the’ affectuve 0
level . o ;- ) C v:a o
. ) - . '. \ . \.. RTINS ‘.‘
It is, therefore, a pleasure to encounter a model for Asian studies. Jn the
elementary school which encompasses these two themes and endeavors to: offcr a
solution. Through an exciting multi-dimensional approach James -Hantula:has
- created a sophlsticated and viable paradlgm for measuring: cognltive -and. em?athnc
understandung of sngniflcant themes in Chinese and' Induan cultures. j,ﬂ

B S T AN,

.\ . R

The unlt on China employs various case - studles of Chinese communlt|gs, i a,,-
a mainland- commgnity, an island community, an overseas community .in Asia,: and
an overseas community in the United States. The behavioral goal of empathy is-
: . evaluated by use of: a pretest which helps.alert the teacher and the studecpts ro .
L the exlsting level of empathic understanding in the class.” By developlng a- e
. _ series of generalizations to be used. before and after the unit; the teacher should - .
A have some index of the degree of success or failure of thts empathlc approach. '
L4 ‘Each student' responds to the generalization by using a five-point scale, des- CT
: ignated: " all, most, about half, few, or none. The consistency of his rcsponse ' RN
to the series of generalizatlons indicates the student's level of empathy : B

B . e L SRR ORHS

In the.unit on India, students are introduced to the rural and urbain sub-
continent. By planning a vicarious trip to India, the student begins 0 in-
vestigate what he tgkes along on the trip by way of his own culture 'meldylng
the sane general format as in the unit on China, students are again evatu=ted as
to their Ievel of empathic understanding.

‘Unlike many creative suggestions that frequently cannot be impleamented be-
cause of lack of data or materials, Hantula offers an exhaustive list of muiti-
media materials with which to implement the projects. Providing us with such
a "'resource data bank,' he affirms, -t the outset, that the differences batween
societies are as sugnlfucant as the similarities, and should not:bs overicoked.,®

-

: . Danial F. Davis

; C .- Associate Director,
- H , _ . ' Service Center for Teachurr
' of Asian Studies
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A dietchtive methodology for teaching about Aoia hu yet to -

'~.

- be deviaed. Hoqgver, tw0 approachee which have proven auecouful in -

e PO

-. the elementary claasroom are the following social etudieo unito on “

china and India. Designed for use - by teaehera of the middle gradoo,

'l'he Chineee Comunity and India Is People, foeué on selected, crueial

- aspects of their .regpective eulturea. In the \Tnit on China, elementery

students are introduced to the Chinese comux\ity. In the unit on -

Indis, eleﬁeﬂt‘fy students are “introduced to rural and urban India, __—

o <

Moreover, each unit suggests appropriate coneepts\to be d oped,

/
an outline of content, and a variety of ix:gt/ructio\-\al activities,

Following the units is a bibliographic essay describing avsilable,

\
printed materials on China, India, and Asia, \
. . !

T
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THE CHINESE COMMUNITY

é
©

'l

<this unit, etudents begin their study by an examination of the physical

) ) . .
. ;/86E::ng of the hinese community.' A vyariety of activities and audio-uisual

ogzaphy, clindte, agricultuxe, industry. ‘and distribution of people.- Ther ““ki'
second phas' of their etudy focuses upon rzal life in the Chinese community.~-l
.':Eepecially elpful during ‘this phase are case studies of vatious Chinese

'communitie including a mainland community, an island community, an oyerseas

up sensiti ity. the componentssof level and empathy are moat appropriate for
%eginning *raining. In regard to level, a pre- testvof the level component
would be helpful in alerting the class and teacher to the existence of level.

A useful tlchnique is the development of e.aeries of gencralizations about

the Chinesg§. To each generalization, thebstudent“responds by using a five

&~

scale designated: - all), most, about half, few, or none. The consistency ™

of his responses tn the series .of generalizations woyld indicate the student's

levéI.

As to empathy, the teacher seeks to establish a feeling of similarity by
the student with the Chinese But as no one group is completely similar, the

teazher also aler:s the student to the differences between the Chinese and

himaelf. Agaxn, a pre-test 1ids the teacher in this task. A useful device

is a list of commonjpersorality traits To each trait the-student responds

-

.as vould a typical Phineso and as a typical Americanw. By tabulating the

vesnnnges which vere identical, and emnqthy gcore is detetmined.

-

7_..

|
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'Chinese, the most pervasive ideal has been Confucian.

g the course of the study, the test is adminietered again to

determine the change. if any, in the student 8 empathv for the Chineae.

- ~-The third and final phaae of atudy focuses upon the idealolife of

a Ghineae community. Although many ideale have been followed by the

To acquaint the

atudent with Confucius, a caae atudy 18 most helpful.v Further. dig-

cussion and alides of the. Teacher s ‘Day celebration provide - a rough

meaaure—of Confucius influence in’ the Chinese ‘community today. In .

-brief, this approach is a stud; of different Chinese communities whirh

share a diatinctive cultural heritage and a common humanity.
The study proceeda in three phases. as noted below"
I The Setting " S -
”fi, Real Life | o ‘

III, 1Ideal Life

During each phase, the following concepts are introduced:.

I. The Setting

13 Natural barriers have isolated China from the rest
" of the world throughout most of its history,

2, China is politically divided into two nations: the

Chinese People's Republic- (mainland China) and
Taiwan (island China).

.

> 3« Chinese civilization has developed around the—gréat
rivers of China. ° ’

4. China suffers from a scarcity sf arable land,
5. China's potentialzaq an induatrial pover is limited,
~ }

"~ 6, Agriculture and induatry differ between North end
South China,

<

7. China 13 the z=ost populous country in the world,

T TS L
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11,

111,

I.

6r3er to d

- . -

Regal Life e J . : ' A ’

.é: In China,'mos; peOple ﬁie farmers. . , ) IR
19, In China, the life cycle is distinctive. - é
10. Pattarns of living differ within rural and urban 0 : o

: commhni:ies. . :
11, Patterns of living differ between rural and uibnﬁ_ ‘ . e

éhinese commuhities.'

-

12, The Chinese community is found in Asia and America.
13, Patterns of living differ between communities in".
China and overscaa Chinese communities; -
14, Rural and urban Chinese communities a&e.becoming
more modern. . REE
Ideal Life v
15. The Teachings of Confuctus are one source for the :
,Chinese.ideal ife. o
_16. Confuveius taught the "five relationships" as the
ideal way for man to become humane, ' .
17, 1n the ideal Chinese comnunity, the clan is the
gource of personality, status, and values.
o ° o - )
lé. ‘The ideal 1ife taught by Confucius continues to . _
i influence many Chinese communities,
19, The ideal 1i1fe taught by Confucius is rejected by
‘some Chinese communities. -
20, JThe Chinese community is undergoing change.

E
% °u

evelop these concepts, the content of the study includes:

The Setting

1,

Location and Neighbors -t _ “\

A. Asia ° '

B, Eastern Asia ’ _ "
. C. between 25 and 50 degrees north latitude : A .

D. North of the equator 8 ‘

E. separated from the United Gfatrs by the Pacific

" Oczean




e ‘n s ' -
- ‘ T
- . -'1. - <«
. " F. mainland China - Communist China - ° '
" G. 1sland China ~ Nationalist China (Taivan) N
o - H. “northern neighbors are the U.S.S.R., Mongolian
. : Republic, Korea ' o A
- . ' I. soutWern neighbors --Indfa, Nepal, Pakistan .
: . ~ J. southeastern neighbors -~ Vietnam, Cambodia,
, - Thailand, Indonesia, Malaysia, Burma .
, / K. 1slund neighbors -~ Japan, Philippines
3 - . L. port neighbore.-.Singapore, HongKong
. . 2. Landforms, Rivers and C e - .
¥ , - A.. Greater China (mainland) - regions
" ’ .1, Tibet A "
g ; 2, Sinkiang
! - 3. ' China Proper
4 ‘ _ 4, Inner Mongolia
L . '5. Manchuria _
ok * B, landforms and rivers A - ‘
T ‘ 1. Himalaya Mountains _ . o
2, Gobi - ' o e
- 3, Yellow River ~ R -
. 4., Yangtze River
S L ~34%:S1 River
. “ 1. hilly countryside L
. 2. lowland area in the eastern part of China
" 3.  mountainous terrain in the outlying regions
. 4. unproductive lands in the outlying regions
5., variation among the regiors .
D. Climate and soil ; '
. o — " " 1. rainfall _
2, danger of floods
3. monsoons
4. loess soil
5.  ‘amount of arable land ;
3. Agriculture, Industry, and People =~
A, agriculture
) l. major way of making a living
hd §. traditional method of farming
s « rmiach of the land is low grade and requires
machinery for increased production
4, food shortages _
- 5. major areas of production .
e : a. China Proper . .
° : (1) ‘terracing as a farming method .
- ° (2) majer crops o«
(a) rice - South China
. o (b) wheat - North Chira
< (3y use of hand lahor .
o (4) scarcity of machinery and level 1land
h . . (%) wajority of farmers 1ive in China proper
g Q > 10 . 3 - ‘.

o
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B, ind@stry
o 1.

large minera] resources’ except for oil
"2, "limited“scale
3. two types

- a4 handfcrafc B
' b, factory % .
4., location . - L. o

a, villaged
h, -cities of North China
¢. reglon of Manchuria

S. transportation . v )
. :a, short haul A T
. b. - long haul
. C, people e .
v ' . Y population_ .
2,, rural and urban gopulation. °
. 3. location -‘eastern part of China
a* ‘ ‘ i 4, major cities
- a., capital - B
. ¢ b, over a million 4n population
Yo ? o e. location: : .
- as 5. most people live near the best farm land in -
. . -rCh%na Ptoper S ‘ ' "
. o - o . . o - Ve o
4, lhn Rural Communitv ;
T "“A. an example - !
; 1, location - Northern Shensi '
: . .2, land p) ‘
3. ¢limate
- 4, homes * °
Ce "a. earth caves
b, stone caves o
. %, life cycle® C .
. . "a. growing up
- . ® b, marriage
' © €, clan : _
d, making a 11ving 7 S
. e, recreation ’
f. reliaton ‘ _ "
' i g. education o
’ h. at age €0 -
6. people of tha®community
B, other rural communities )
- ' 1, wrainland China . i
° 2, 1island ¢China '
, 3.. common featurec
. ' 4, traditional rural conmunity
5.5 modern raral comnunity T

L4
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New York
lowa
a,  Des “olines
: b, Vaterloo/Cedar Falls

I1I., 1Idea) 1ife

B. Confuclius - the Great Teacher
A. Dblopraphiczal gketch
porn during the Chou dvnasty
enploved by the state
as teacher and author
fame after death
sonal geals.
bring peace and order to his age
establishment of a "Confucian" ruler
teﬂchiﬁg of woung people
sriting and editing the Classics
a succeas or fallure?

s}
. . D e

WU B0 N T DL N
.

The Ideal Community
A, teaching of Confucius
1. by nature, men are alike
ran's roal is to become humane
learning as the highest form of activity
return to virtve 1s necessarv to soIve the
vroblems of the day
the "5" relaticdnships
tvpical Chipnese community’
the tvnical Chinege
his personality
.hisg status
his values
clan and the Chinese community

o

e
®

o-}
-

(W~ BN B S I S s SR |
L ]

10. Peal Life and Ideal Life

A, rural and urhan communities

l. mainland China

2. " island China
3. in Aszia
4 ‘in America
traditicnal and modern commnnities
1. mainland Chivs .
2, ‘igland Thin
2, 14 Asin
4
C
3
2
3
&4
3

i
-3
EA
*
£
5
3
:
H
$
[ 4
E:‘
3
y
%
T
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B.

TrminEAs ATt

EY

« 1In America

onfu:ifis nd the Chinese communitly

* Teagksr'- Davy Cnlehration

.. a gvmtnl of the 0ld ways 2nd cultural continuity

» as a onide for industrial communities

. as a pulde fcr peace

. the continuineg importance of the ideals of
Co“fuc*u,
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Moreover, appropriate instructional ac y Lo
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. \ B M .
student understanding. Initiatory activities for the unit include:

-~

8.

10,

- d
Jcveiopmeatal activities of the unit 1nc1uag:

1.

2,

Show glides of the Teracher's Day celebration in Taiwan,
Indicate the location of the two Chinas by use of a map of Asia.

Direct the students to identify a mystery place for the next
unit of study. The mystery place could be indicated bf an
outline map on a bulletin board, transparency, andlov/a stu=-
dent map, Give clues to the identity of the myaterv place
during class discussion,

Ask the students to write a letter to a mythical Chinese
friend, 1In the letter, direct the students.to ask questions
about the community in which the Chinese friend lives,

Display postage stamps from around the world and ask the
students to identify the stamps from China. A first day
cover showing the Grand Hotel is available from the Tai
government . '

Conduct a Burvey of all the Chinese things students see in
their ovn coamunity. Include in the survey things seen on

television as well ag places of business, . ~ .

Play a recording of the national anthem of the United States
and then a recording of the national anthem of Nationalist
China. Comtrast and compare the recordings im order to

- stinulate student questions ahout China,

-

Read from a current travel account of travel to China.,

Agk the students to draw their imape -0f Chinese community
life, Later display their drawings on a bulletin board,

Bring a sample of Towa's lcess soil to ‘class and ask the
students to identify its source. Im order to do S0, request

- the rtudents to hring samnles of local soil for comparison.

lpon identifyinn the loess soil, initiate discussion of
possible farmine technirues and comnunity 11fe; then contrast
the Iowa cormunity with the Chinese commmunity,

Direct the studernts to lccate and identify the two Chinas

and their neirhb = o0a an outline nap,

¥aze d transparenc: on China to indicate the setting of the
rtinnea community, _

i o R A AN A £ A R A IO hen Mg S rg et et e e
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11,

12,

13,

Alao use the AEVAC transparencies China in discussing the
setting of the Chinesge community, :

Digplay wvisual mqtérials 3uch as the Fideler Visual Teach-
ing Aids."China" to portrav Iife in China,

Make up several transparencies to indi:ate graphic information

-such as annual rainfall in China, landform map, and urban popu-~

la%ion of Chi'na-.

Show a series of glides of a Chinesge rural comunity. A
useful source on the rural Chinese ¢ unity is Jan Mrydahl's
Chinege Journey (New York: Panth R 1965)._ o

Present a hypothetical situation to students and have the
students play various roles of leader, soldier, poor péasant,
rich peasant, and merchant. One possible situation might be a
rural village where one half of the people were poor peasants
and the rest were merchants, soldiers, and rich peasants, Ask
the students to indicate the kinds of problems with which they

night be faced and how thev might go about solving these prob-
lens, :

To illustrate 1ife in China today, show the Bee filmstrips =
on China,

Contrast and compare a rural ccmuﬁity in Iowa with a rural
community in China.

Contrast and compare Cedar Falls, of 1868 with a Chinese rural- '
coaaunity. A print of Cedar Falls of 1868 is available from

"the Cedar Falls Utilities.

Pictorial materials off Chinese homes will be found in the Eye-
gate filmstrips Homes Around the World and More Strange Homes,
Use these filmstrips in discussion of the 1ife cvcle of a
Chinese, ‘

Por examples of children of China, uge the filmstrip Encyclo~-
pedia Britannica Children of China, .

Ttilize "creative dramatics™ by having the children play the

role of Chin=:se children from a rural school going’ to vigit the
comitri - ie : ) S
CLplimy 2 4iCTe

Hzve the students role nlay the part of a Chinese leader in a

“ninese community. Ask them to surgest soluticns to the problems '
of food shortages, flooda. bandits and sabotage, I\S/
0w nldde: cf Tai:a2i, the® capital of Taiwan., Commzrcial slides’
£ Trin2l are ar1ilcble f-=m Tatsam, : ‘

.

T
. . .
-




« An aitemati\}e urban cermunity in the capital city of maine
land China, For illustrative materials, use the Life film-
strip Peking. . '

17. Growing up in China can be 1llustrated by use of the Eyegate
‘soundtape Linz-wu and Che-Tsoo.

18, Read from Pearl Buck The Chinese Children Next Door (New
York: Doubleday, 1942), or a similar story which indicates

. a salient feature of Chinese family life in an imaginative
fashion, :

19, To illustrate the art and culture of China, show the Bear
filmattip on China,

20, Draw several Chinese characters and briefly discuss the
difference between spoken Chinese and written Chinese,

21. Divide the class into four groups and have each group read
a case gtudy written by the teacher on a Chinese community.

~ Then have each group report back to the class 1ndicating
their imptessions of the community, °

22, Visit a museun to view Chinese artifacta including a model
Chinese community,

23, Use two slide prcjectors and show two sets of slides simul~
taneously. In discussion of the urban Chinese.community,
show a series of slides on Taipel on one projector, Simul-
taneously, show a series of slides on an American city on &
gsecond projector.

‘24, Contrast and compare an urban commumity in Iowa with an
urban community in China. An excellent source of information
on the urban community in Iowa is the series of articles
"Cities of Iowa: 1985" which appeared in the Des Moines
Register October 13, 1968 to January 12, 1969.

25, TUse the Bee filmstrip ong Kong to illustrate a Chinese -
cormunity in Asia, -

26, Have the children read a brief biogtaphy of Confucius written
b7 the teacher.

27. Show the Life filmstrip The Faiths of China dut‘:lng discussion
of the 1deal life in a Chinege community.

£y

28. ~Role play with th~ students by having the teacher as Coafucius
and the students as the discfples of Confucius., Hove each
stude~t preprre & question he would like to ask of Confucius,
Teacher  re-rnnse world be in the cofitext of the Analects.’

'/(o
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Culminat

1.

2.

v&.
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. .

Tell several of the 3t~ries of Confucius such ag Helena
Yue Giants of China {(Mew “erk: . Dutton, 1064), -

uss wvith the class the qualities of a good teacher.
n appir the nualitﬁ.es sugzegted in ciass to Confucilus
de t.:%':-'xe if Confucius was a great teacher,

Pring several model car kits to clzss, Dfvide the class
intp saveral groups and a3k sach group to agssemolsy the
rcdel car according to the teachings of Confucius® After
‘several minutes of frustrated activity, discuss v the
teachings of Confucius do not help in asscrbling a'model
car or for a natien to Irdustriaiize. Pose the question:
If you wanted to huild cars, wou™d you need Confuclus?

The answer probabi+w wculd be no., Then ask the question:

If vou have to work with other peosle to bdild a car, would
you need Ceonfucivs?  In this -—'av the relevance of.the teach-
ing of Confucius zculd he Indicnzed,

(-4
Devise a case studv of the tvpieczal Chinese 1in traditional
China, Use the case study fer discussion of the comumity
in traditiconal ann maders China, ’

Have students make the’r cwn "Canfuclan “istebeooks” con~
teining in their words the teschings ¢f Cenfuclus,

Niscussg with the clasgs the
discussion comrare Ta 3l
the American celebraticon o

sirjfzi:' cance cf holidays. 1In the
ci1-1 of Leacher' Dav with
32 Hashingte s birthdavy.

i

"Direct the c¢cl-35 ta search {o rrent articles on China

(a

and report thair findings, ‘?fisc.u.qq the influence of Confucius
rred - b .

in the events wal ch are repor

[14]

ing activitlies of zhe unit inciuda:
z
Plen the unit to cconclude with a2 Teacher's Day. On the last
day, have a &\1495 celerraticn of the ccrasion with a Chinese
nesl

ja]
—

Have students rreps --cra-*.*ol-'q of 1life in a Chinese commu-

.Contzct ar igh epeabing tezcher in Taivan and exchange
tapss and s;i of the sruients weork, Pergon-to-person
contact Ly p‘x\nn would make for an exciting conclusion to the

uni‘..

Invite an official from the Taivan govermment of Chinese
forefen studert tr vigit the class,

o

7
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" Finally,

.

- 12 -

Také a fleld trip to a home of a Chinese family in the

© comnunity, ) , .

Have the students write a story of 1ife in a Chinese
communitv. .

" Ask the students to write a pageant of the Chinese community,

Fseince the pag.ant and videotape the final production,
Divide the cléss into small groups to work on a mural of the
Chinese cormunity. Th2 mural could be in four parts: the
rural community, the urban community, the overseas community
in ﬁsia, the Chinese communitv in the Lnited States,

Publish a\ special edition of a newspaper on the Chinese and
Iowan com:.‘\unitv Include {maginary interviews between
Iowans and\ Chinese pxus student drawings.

Produce a slide/tape demonstration of the unit of study.
Slides of each student’'s work could be taken and the script

~written by the students.

evaluative activities of the unit include:

Measure empathy by wsin a matching device consisting of a
1ist of common personalitvy traits to which the student
responds twice: the first response indicating whether he
thinks the trait is characteristic of Americans, the second
regsponse indicating whether he thinks the trait is character=
istic of Chinese. If both responses match, empathy is indi=- /

cated, Ezamples of character trait include- peaceful,
hard working, scnse of humor, \ )

W

Evaluate level by using a scale device consisting of five .
points reading rrom all, most, sbout half, few, or nome to -
which the student responds by selecting one point indicating - -7
his assessment of a series of individual understandings,

For example, the student is asked: How many Chinese follow

the teachings of Confucius? The consistencr of his response

to a series of similar Ztems indicates the students level,

fompose a br’ef test of items of information on the.Chinese
zozaunit. " est 'tems should be preferablv in the multiple
cholice {ocrmat. !

- aluaze erm_.:eted stud:nt outline maps for demonstration of
-oadei . v3p skills,:

“inetruct a maLcir of the diqcuqsicm pattern :ln class to
de*erzine the participatcrs, _ N

19
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in class,

- &. Tonstruct an attitude surver wh.ch would

7. From the slides shewm in class, chooge ten and ask the students
! ‘to identifv the comunity which is depicted, )
. should Include examples from each of the comur.ities discussed -

€. ‘'pon conclusion of the unit, ask students to compile a list
i ¢f 10 statements which describe the Chines: community, Their
' ’ ’ efforts will indicate the ability to generalize.

The ten slides

- indicate the students'

P “ttitude toward the Chinoge, _.4zinister the survey prior to

nine any attitude chanre,

A - 9. Choose five terms used 1a class and ask

P the termsa,

slide/tape demonstratisn,

dents, the primarv chiective of the study 1s caongtant:

Pormisnn. .. .

Aruitoxt provided by Eic:

formal study and at thz conclusion of

y _ Although these activities must he modified for
/ 5 ‘

understanding of the Chinese community, "

tlﬁcf | g 19

He formal atudy to deter=-

-

the students to define

*

10, Discuss with the studenta criteria for gvaluating student work,
from the list of rutuall- agreesable criteria, evaluate the

{
a particular group/?@ stu-

development of an
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- INDIA IS PEAPLE

‘I-.this unit, students'besin their asrudy by preparing to visit

aelect_ed yillégés_ aﬁd cities- of: India., The student is directed to pre=
p~—e for the trip—. by planning in _r;onqultation with a travel agent; - In .
slanning the tris, an cpbortunity is also proviciéd for. the te.acher to.

) “introduce inductive nAroc.edutg_s to th.e.st::u'der‘\t.. For example, a auitéaae
18 uged to 1ntroduc:e the tqnpgpt of culture to the student. A stud
18 asked to bring a suitcase to class amnd aemo;strate °th5,p ctical use

: N N T
as a container 6° things needed orf the trip sch"clo:hes. ghoes, and
3 A : L L v

*

tcilet i/te&xs. The :e‘aéher then _suqzest‘s,-ljl(suitcase is an idea-—a éon-

o - e -7 - .
hee . t/.:;_tn(of CELtﬁral baggage which 13 carried by everyone wherever they
i S . / R -

- -

ke

go; 1t ‘contains the wordsy family relations, songs, ‘and 'bel:l‘ef of the

-
-

“carrier, Fu;t%he stvies and forms of a ‘suitcase change; similarly,

s and forms of a cslture also ,\'g@ange. .T!'u_xs’, the student learns

nductively that culture Is an idea and a thing which»éhanges.

Ia additTsn, the teacher introduces sengitivity training procedures

to the student. 6f the cluster of relatively independent compoments

yd

which make up sensitivic:, the cc-w*onen:s/lével and thy are most

’.

’ . snitable for b"égi’qnim training n regard to l/v y 8 pre=test of the
s level component is helpuﬂ/ c.leni-uz the class and teacher to the exist-

' . ‘ence of level,/_,_./ror exarple, the r.}c%clopedia Britarmica film, "Farmers

N -—f.}"xlna.ia";vi.; “T.o-m to the c,l/s/s. After the shcving, each member of the -

-~
A E o
"~% - rater thr hovw ciAracter in the film on a three point scale ofi each
< . . L% 9i% TYiits: 1 f-a=~arance lear‘ergbio, friendlifiessy eeling. pride,
§ ' . : ol
- .m. confAence., “He pattern of cholce :y)'t/r:ﬂt is then t ed,
o g- "2 ?, 214 Alacus-ed for indicattsn sf level, ’

N 1
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l.eaving ihe_villé;e, the student journeys to !fadras, Hydetabad,
Bonbay, and Calcutta., The teacnter directs him to ;oﬁpareithese cities
to cities of the United States. In making a tomnarisbn;;qhe student dis-
cugses the ninimum standard of ?iving in the iatge citiés of India.
Examples of food,'sheltér, and parsonal service requirements in India
are noted in the class discussizn ani coapared to similat examples in
the United States. Finally, ke contrasts rural and urban India, gnd is

directed to contrast and cnzpare rivral and urban India to rural and

?rban United Statess Returriing "1cne from Calcutta, the student thus,

& - o

becomes more sensitive to a wultural hond hetween the peoples of India

and the peoples of_the iUnited States which is not easily hroken by the
existence of separate naticns. India, he has learned, is people,

The study proceeds in thres thases as noted below:

.

I. ATrip tc India .

Y

" II. The Setting . _ ' -
. .
CIII., Wrban and “urzl India
During each phase, the folirwing concepts are introduced: . —

I. A Trip té India ‘ e

1. 1India is pesple T

2, The word "India". has several different meanings.
!« The gﬁrd’”;ﬁarat" is tue Indian word for India,

i1, ihe Letting

4, The benavior o® the péogle of Bharat ig affected by
- geograpnic factsars, =

3. Thd btenavior ¢ the peosie of Bharat Is conditioned
by avallaole rescurces,
i ) .

i
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. - 11) 12
3% The snagondar~ arowp o7 the pezrle of Bharat is "daste,
o : - iy .
! ?.  In Bharat, necnle .re TETY DUTETOUS, P
: 7 . . -
B . . —
. 3, InPHaral, neortle livae dn M fcorent wavs,
N

ia the

Y
ht

ageqg and cities,
villages.,
farmers,

are merchants and factory

- 4. Isoctle Alirac, tary tmecslz iz classly tagziher. .
. * (w -
) 15, ina Bharat, manv paccie do not have enough food to eat,
In, il-e “elorr 2 winfnus standard
. 17, <re omaniiag thelr wavs of
/
’ - 15, sriving ve imnrove their way
' 1%, In Bharst, -zepls ov ol bv train, plane, car, and
' 20, TavTlon corow cuw-oiar tnan understanding ERarat.,
* 1
. . o
- Tr order to dewelep thass camiants, tha santent of the study includes:
1. A Trip to Indin
1, Planning thae Triz
: L. Imeatics omtodirmaez of Indla
: , ’ 2.
’ \ .
i s
¥
$ ~ : . -
3 /
; S . ;
I

s

a
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- .
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- .
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.
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) 2 Travel to In:iia 3 /
A® time involved. in air transit . p ) |
: _:;. the "zlcseness™ of India : \
. C

i : +Le techrlical facilities——a comparison '
o : 1. local airnort

2. Chtcago airport

J. San ¥rancisco airport

4. New helh! asfrport
N. -ecystawy
.« peargonal Lont”‘ctq - a comparison
- 1. American.and Indian travel agen
L . ® . ' 2. American and Tndi#h airline s
3. American and Ipdian customs
4, wwerican and Indian hotel (Terks

Nsl

N Fo i'mited States Fmbassvy ’

. : * II. The Serting =~ . : .
3. feograshv of fnd{a / o S

AV definiticn of. In/d},d , ‘ N i

1, Tadin and © nArat ’ {

2. Inlia and ,z/ subcontinent of Asia

: . 3}, TIndia and South Asia . ' . Lk

: p Nd Creater Iandia
/ ) BQ a
a4 nrzultropic zone ;

» he 3 triavpular peninsula bordered by the L
Sy . . , / nilan Gcean to the west and the Bay of
- ) Penzal to the east

- <. thysical harriers of the mountains
.. center of air routes between East and West S
r 2, climate
) : s a. temperature
. ' / . t. rainfall -
‘ pd c. —ctévation b
o . e ’ ‘ — 4 RSt -
: y // te T0nsoon domninated v
- o S e, <rasons .
- ZAI - 3. rezions : ~ a
— . Tountaing - . i
o 5. Indo=-'ianetic Plains . v
I S —~ . the h~cean Plateau
- d. Jdeortile plains on the coast o
) ’ %« land . . }’
. g a, distanens in Bharat-\'orth to South, T j(
. Fast te Yest £
. , _ b. Tresources . 4 g
) - €i) iron ore o
L) ceal = 1

11) ~an panege.

- : . MY +ca
) ' "1 Fr'ro-electric power petential
g ) v . e
[SRJ!: ] ) . r | . ¢;z )

k3
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/'/f: ‘

¢ . . ' ' : ¢ land use .

! ’ (1) tairaiag T ' -

. (27 weable land . g
. €3} main Zronge-wyheat, rice, sugar, tea . | .,
o (43 " oraduction vields - T .
i _ ~ - f5) foed cunply ' _

v . BN : 1, transoostation .

v ) . fi wiar river Avstems

P _ ) (2) 1™ of good harhers : i

f () ilaes af n1virﬁhln internal wraterwavs -

(45 a v dlrcad svsten
{(5) accen ,1H litv to the Vest
¥ . urhan tenters , :
. : ‘ (i; larce, unplanned, cities , ' <

‘ i ~ ' ' (?) indizenous cities » . o .

: ' (%) coroueror's e ties '

: ' : : {4) {ndustrial develooment .

; ] {%) . as an attraction to the villager

. fo pouvulation .
‘ ' (3 nymhrr of poonle ) ' :
) (2} pereentaze Of rurnl-weople, urban pgople a
- (1} percentiise of jncrease in poaulatio .
. (%) hirea and death rates
) : <)y doraigs of =ohulatieon .
s . :
)

: IIT. Trban and Tural Undia

I3
. [ 3
s 4. lew NDalhi, Bharat . ! -
Ao the Natdanal huildings , . - o
e DAarliamrnts _ . .t . ;

1

7. President's nouse,
" 3. nmusenT

a

1

2

conpaTisan
. the A-erican [mbassy

2 CLatc Fﬂal“nj, Nes Moines, Towa . ’ @

. oolicc*cq d:r-:t{wg traffic
« childres: plasin:-

.« women shopning . : i ;
« student attending collepe - ‘ © K
. Tnexnher qﬁdrcﬁsi Parlfahent

. parades X\

. . N. maior iandustries .

2.7 Villaye isharat

. Mebamimr g er s e ieeiean e

5 » %y a corrariean
- 1.. :the huildints of *ew Delht
p ace .

27Te 1 the villace
arestinrs with the neanle.

viliare "Panchayac” _
\)‘ - . . . . -

ERIC S 1
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6. Pity Bhavat . R

- 20 -

Fa ) . R

l'(.. : Ch awing O" wat—p . . o .. . ) )
5 a prayer neeting : : L
C. apgricultural way of life = - v -

‘A, other: na1or cities ) .
© 1, lMadras ‘ SRR T
2. Hyderabad- ° o
‘3. Bombay = .. Lo
4, - Calcutta ~ - ' S S
B, the means of transportation ° - Lo s
-~ "1, the rallroads: s T
2. -plane, car ' : °
.. - 3. foot . .- . .
© C, the® minimum standard of *living
15 food N R Coe
-2, shelter I '

v

. L e
- 3s persomnal o T
by serviceq L ,('
- 5,. total éos sts . L "E“‘,. : ;
.6, available 1ncome o o
7. Villapn and Cit" Life in Bharat S o
TAs village. Bharato; T - e

1.,. ‘a‘rural way of life e
.2, a poverty stricken way of life
'3, a traditiomal way of life - .=
4. a slow moving way of life

" §.  a stable and %ecure’ .way of 11fk
-, 6, standard of ]lving S ‘;u L S .
B. . city Bharat - ' R L e
© 1. a mercantile and-industrial way of life L
2, poverty stricken and crowded ay of life

. © ~-3. a less t*aditional way of lif . .

. 4, contact with outsiders N
.~ '~ .5.- continually attractive way- of life for many Indians
’ in village | ) \ coTe b
6. standard of living '

C, change in Bharat . e f... Ve

. 1. the Brigish legacy
2, the‘lattraction of -the West .

»’Ub' e e

3, " the role, of che government - . :
- &, the role of rnc United States
" 8.. Bharat and t:he inited States - e . "
. A, in time T e, I ' ‘ '
B 'oo,raphv S e L
R }ocau,oﬂ I L , .
a cllm. i _ SN _ - T ; .
3. Tﬁfiﬁnu ' P : _ 4 . .
Ay lisguage .. B S T e

2 i sd e
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e

T

e ————R L TS

aaialos ot

ot -[; .Use the liqt in 1dopt1ng future lesson plans, - | -

gy .

SO T : C. village 1ife _ : . .
' ' 1. a rural way of fife ' S '
2, gize of farme .
3. production vields
4, standard of living . ) _ R _
D, city life . ' ' : '
" l.. an urban wayv of life ' '
2. -size of the cities
'3, industrial production
" 4, standard of living :
. E, change o 3 - ‘ : o
. 1. . the British"legacy- S : |
’ - 2, -the influence of the West o o o
s ' ' 3. the role of the government . e .
' ' _ 4. the role of Bhara;- o '
R F. rural or urban? - '
' 1. Bharat as a rural natton B
2¢ - United Stath as. an' urban natlen . -

L

« .
s : & . - .
Horeover, appropriate instructidnal activities are neceaaary to

develop studént ﬁndefétanding; Intl*atorv activities of the unit include';'_i =

[4
- .

‘1. Ask the students to brin"‘ex’mples of nawspaper and me gazine
o atcicles on India to class, ~

s

o 2, .Indicate the locarlon gnd relative gize of India by use OL
~ map. of: Asia and-gtudént_outllne maps, . T

]

"3, read Irom Mark Twain s Pollnwin& the Tgp 5 o f Twain's trip

% to India. - , . o

4, Use the opaque projector to #ﬁgﬁ pjc*ures of Ind a froma !
- recent periodical such as thp July 1%, 1666 ;ague of Lock.

L . . ¥ ‘,,

v * 5. Rpad a tnble to the’ rlaﬂs.

Yo

- -

. ,»" : : P
6. Introduce the ggxf by a contraQt and couparison of paradeq in '
' .Ccdar Falls aﬁd New Delhi.:. : )

[ ' £
l’,‘

L 7. Reviewfd'rncent episode of a telovision ‘show which is set in
ol Indj 4

. ., , . ] - . ."
""‘f. : L : ! ' : .

.‘ﬁﬁeve the. claqs make a 1ist of. the "facin ﬁ they knf“‘"L i lﬁdia.

—~ Y e

e S : . .
- - o ) .:,rz' . ) f .

‘Dg¥elopmental nctfvttfes of the.unit include:

o _' e flén a trip to india by Wl and have atudente work out the.
L ‘times, d!aranrea, and euats of the trip,’ “' R o

_ o % o -
o : AR Ildco Lhe rouLe to hc ta-en tn an outliwn map. —

. . . A ]
iy . S :
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3.

" 10.

S 1.

12,
.13,

16.
- .itour guide and the students be the tourists, Air India or ’
" the Information Service of India will furnish descriptive ' ;

. ¥
T R . . . B
. ‘-“‘. - $ . s . . N . . . N -
C e W . ' . . s . . o
N - N . Mhey . - - N . . . N M
K . . N . : : . KX ‘
. ’ '

“the seascns,

“Borrow the film #718 Plane Talk from the Northwestern Bell

. the viewer a.ride beside the pilot of a jet airliner and

- Alds  India to portray lifé in village India,

A - s
.
° :\(ig
. ) &
=22 - E
Invite a travel agent to class and discuss the necessary travel
-arrangements to be made. AR o : ‘
o . ) _ . » R
- Invite the school nurse to discuss the innoculation one must
receive before traveling abroad, ', - " §
Bring a suitcase to class. Ask the clags what they would N
need in their suitcase in order to travel to India. - Note on ;§
the board their suggestions, Next, ask the class what other 30
people might place in their suitcases, and note these .on- the ~ EE
board..* Finally, suggest the possibility of the guitcase as %
an idea and ask what ideas people bring along in their travels,. I
In this way, students can inductively be led to an understand- P
ing of .the concept of culture., S ' .
\Use a flashlight and globe:to introduce the discussion of ' o e

. b

Show a set d’f'.s.lides depicting the 1océi__girpott;"~the ' _
Chicago airport,:the San Francisco. airport, and.the New Delhi
airport, and discuss with the class the apparent similarities

o iéé:-'—-"":“"'w‘

e S R LA

and di‘fferenggs. o

Telephone Company and show to the class, The film gives

et

takes him into the major airports

Write a letter of inquiry for information to the Embassy, 4
of India.  Ask to receive the India News. S
Invite an airline“stewardess to class to discuss her. experiences 4
as a stewardess., - N - L o ;}
Show slides of city and village life in India, . - - :

Use visual materials such as the Fideler's Visual Teaéhitig

Show the film India: The Land and People to Introduce the
seographic study of India,. o

-

P
R RS O e A S B R S S

Use .the filmstrip materials on I.hdia.- ayailablé from the Audio-
Visual Center of ‘the University of Northern Iowa, :

Borrow ré}evant filﬁ‘;s from the Information Service of India,
Esbassy of India, -2107 Massachusetts Avenue, N,'W,, Washington,
D, C. 20008, . v . L s

3 . P -
Q

Rdle'play with t_he‘s.tudenta'by having the teacher be the

-

materials,

- Al




et e e e oL

17. Simulate conversations with the people in village India bi

extracting from Kusqum Nair's- Blossoms in the Dust (Vcw York‘
Praeﬂer, 1961).

18. Work out in clags the density of population in selected Irdinn
cities. with the density of population in comparable Amorican
cities, ' Compare in class. Also, tompare. the predictod popu»-
lat:ion densities for 1975 and 9000

- 19, Draw a chart of the minimmn standard of . living for Americanq )
"~ and for Indians. Compare in class. SRR N

- 20, Use a projectual to illustrate the urbanization processaik L o
India compared to the United States, ” . S R

21, Read to the class selections from imaginative literature to
indicate the nature of li e. in village India.

\ ' ' : S

22, Prepare a projectual map .of . an Indian villape. Use in ‘the _

class to illustrate the relatlve igolation of .the village e
and location of ‘the fields. “An - information source 1s Seymour
Fersh Story of India. (New York: McCormick~¥athcr, 1965) .
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s . o 23. Build a diorama of an°Indian vi]lage."

24, 'Have- the students role play as visitore to India wgo are: asked - g

. to preaent a brief program on things they found different in
India.- .

. o . . -y
o . . . - .

: L - 25, Utilize a set of transparencies for comparison.of Bharat,
PTER _ - . United States, and Iowa.

'.o‘ . S .. v . : . . * - g
S e 26.- Assign groups to prepare a visual report contrastinc and compar~
A S ' - ing Bharat'and lowa, -Useful soutces for the.latter include the

“Palimpset, and the Towan; for the former, the Illuntrared Weoklv R
of India. , e e o _ E : R

Sk 27. Contrast and compare a recent television show set in India with I S
' ' - the image of India depicted in the text..

28. Organize a student clipping and pamphlet file on. Bharnt.

29, Use the current newspaper for discussion and news. accounts of
» Bharat. - . , -
. S 30, 'Have students prepare a hulletin board on Bharat.
v : .
31.”'Contrast and compare a copy of the Timeg of India with the Des
' Moiries Register. _ S
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32,

"33,

34,

35,

- 36.

*,‘Discuas the historical differance between the two culturpa.

seke

" 40,

41,

42,

43, -

44,

' 45..

© village and city United S atea.

AWOctober 2, 1966, p. 30.

U,Contrast and compare the 'sacred cow“_with the'automobile in
[.Zthe United States.- ' ‘ ' :

“Write a'workeheet:on'?things to,look.for“afor‘atudents.to .

A distribution.

Visit a‘museum-to view artifacts~from India.

Discuss in class the diffe ences and’ similarities of 1ife in
village and city India., Contrast and ‘compare witb life in

Have the students prepare/ a folder for each claaa day devoted .
to atudy of India.

.Shéw. the film Asian Earth as an example of life in village

Divide the class into . fLur groupa and have each grOup read’a
case. study written .by the teacher. The case study would be
~of four different Indian villages, each with a particular
'characteriatic.‘ A useﬁul source of information is the article
by J. Anthony Lukas "village: of Hunger... .- New York Times

JDraw a timeline of Iowa and India 8 hiatory on a projectual.

Plant snme rice in milk cartons, and have several students
culrivate the rice, a

i

Have the-students make a map indicating the major reaources
and industries of- Bharat.. .

Show the film Farmers or India. The film is dated but atill'
-useful commentary on rural life. ’ o

complete as .they study about India., The worksheet could con-
"tain a 1ist of examples of familiar things which. the atudents
-are to-check for their presence in India.

. .

.9-

-Make a student s version of the puzzle map. of India ueed for,

. the bulletin- board "Can You Put Me Together’"

‘o demonstrate the relative population density of‘Indiag use
student outline map of India. and the United States of identical

- gcale ‘and a box ,of kernel corn, - For each 'kernel, assign a

' representative number of: people such as 1 kernel = 4 million
. people. - Direct the students to place the kermel on the map o

This activity. could: be also useful in depicting population

o, S

Arrange a reading table with books and magazinea.on India.p' ‘
Use the’ ""Books from India" and American materials.

LN E PN
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Cu].minatin‘g"acti\riti'ee' of the unit include-

.‘1.
'_ 2,

3.

4

5.

6.

- Finally,

1. .

2,

-eve.luative- acti\tities of the unit ivxclude:

- 25~

Have a "Visit India Day" bv prenering a luncheon of Indian
~food displays of student projuL\S, and Indian artifacts.

-’Invite.an Indi-an-'exchange studen't' to visit with-‘the claas. o
S ,

Make a mural. depicting the trip taken to India.

Present simulated Voice of America Programe on Ametican youth

views India, during which etudents would discuas their 1mages
of India. . :

3

jExchange letters and elidee with a‘class in India.

Divide the class into emall groupe and have each ‘group report

on one aspect of Indian life and compare the aepect with Ameri-—
can life. . - ; . T

Meeeure lepel by using a three po*nt scale which ie applied
to visual materials such ‘as the Encyclopedia Britannica Film
Farmers of India, First, show the £1lm to the class, Then
ask the clase to- 1ate the boy charactersin the film on the

three point scale ai to the traits of self~assurance, leader=:’ - .

sl)ip, friendlineae, feeling; pride, and confidence, The
pattern of choice for ecach trait is, then tabulatt.d and ana~ -
lyzed for indicnticn of 1eve1.,

Evaluate emp‘athy by making a list of hypothetical typical -
Indian characteristics. Ask the students to respond to each
,0of thesge interests ag would a typical Indian and as a typical
Amerjcan, Tabulate and cerrelate the responses. ' Empathy

. would be indidated by the number of times & student responded

3.

¥
o~
- -

5.

4

; eimilarly as a typical Indian and as a typical American.

~d., °

Compose a test of information. Quiz items should be prefer—. .
ably in the multiple choice format, .

Appraise completed student outline_,map_s", diaries, snd reports
as to student accomplishment in map, writing, and oral skills,
1f a folder is.completéed by each student, evaluate the:studenta'
foldera on~a_point basis by asgigning a point for completion
of the assignment and an additional, point for ablve average

achievement for an extra credit asgignment, A set of 10 assign-

ments would total 20 possible point's'.‘- _ )
Devise a matrix of the discussion pattern to determine. the.

participants. An- obeerver or teacher's aid could ca_rry out- |
this task, L 2 ' '

- 3l
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6. Upon concluslon of the unit, ask the students to write what

' tlhey feel is the greatest difference and the greatest simi-
larlty between India and the United States., Their efforts
will indicate a sampling of the children 8 ability to .con=

trnﬁr and cUnpare as well as ability to generalize.

Although tucge acttvitieq must be modified for a particular group of stu=

dcnts, the primary onjective of the °tudy is constant- devhiopment of an

3

un! ersrandjng pf rurdl and urban India,
° . \
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' BIBLIOGRAPHY |

_AlthOugh'limited,.a'variety of supporting printed materials oni__

* China and"lndia.are available to the teacher,. Especial1y7noteworthy are

gourees which describe-possihle approaches to teaching about Asia, refer-

i

:ence books,.children"é'books, and bibliographic guides to further“reading.

\ L .'ARproaches . v _f
In regard to possible approaches, a distinctive methodology for we

teaching Asia has yet to: be develOped.\ However, several general suggestions

'are_noted in the National Association of Secondary School Principal 5

Bulletin of January,'1965) A complementary issue of:Intercom October, 1968,

-

also suggests current approaches and reports on social studies projects

'concerned with teaching world affairs. In addition, David Mallery s Asia

\

and Africa (Boston‘ National Council of Independent Schools, 1962) dis~

-_CUSSLo programs and proposals for teaching Asia ‘in selected independent

'_SChOO].S- ' ) - v-o . ) — - . - ...v ‘»u

Moreover, several teachers in thé university have authored guides to -

'“:varCeaching about China, India, and.Japan. Particularly useful in teaching

_about East Asia is Harold Hinton's Major Topics on China and Japan (New

_ York: Ingtitute of Pacific Relations,;l9575. Compiled_from a'special

Harvird Summer School offering on the history of far eastern civilizations,

~ Major Topics includes .short essays in’capsule form on various.topics on

. China -and Japan. A bihliography s alsoxincluded.

Specific guides to teaching about China and India include' Carring- .

“ton Goodrich s A S laous of the History of Chinese Civilization (New York:

China Society, 1958) and Joseph Elder 8 Civilization of India Syllabus |

Lt

'(Madisong‘ Universxty of WLsconsin, 1963). Elder’s Syllabus is more recent

\
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and is accompanied by Articles dnd Excerpts to Accompany the Civilization ]

of India Syllabus (Madison.; University of Wisconsin, 1966) Goodrich'
' N

Szllabus was published originally in 1929, but has been revised A more N

r*”‘} :
current guide on China\is J. Pentzler s A Syllabus of Chinese Civilization

7

(New York: Columbia 1968) All of the guides.-however, are intended__

for university students or- adult groups. But they are useful to the
Co ™

N, e .

teacher for. suggestions as\:o the organization of content. .

. sy

Recent developmpnts, howcver, are noted in the Yearbooks and Social”

Education, published bv the National COuncil for the Social Studies. Of

H

paqticular interest is the 195& Yearbook entitled Approaches to an Under-

N

. —
standing,of World Aff//rs/kw/shington Di Cut National Council for the
[ /

Social Stud es /1954) Although dated, thiS/Yearbook contains basic infor-T

,/ sl

;. o
I/;tion/on China, East and South Asia, India and Pakistan. Useful sugges-

\

tions for teaching an understanding of world affairs are also included.

Also of interest is the 1904 Yearbook entitled New Perspectives in World

Histogx (Washington D. C.. National Council for the Social Studies,

e 1964).» This Yearbook notes new perspectives on East Asia and India' it

\ L7

also comments on the study and:tea g of world history in - the secondary
o

e . -~ . /

school. More current hgweVer is "Asia".the New, the Old, “the Timeless

P

,,"_‘a special issue of . Social Education November, 1969.

-4

Reference Books

Alsc useful are reference books whichﬂprovide information on Asia -

-, T e

- and the world Moreover, reference books are immensely useful “for . .. ¢

'correlating events in time///d space in order to gsin a general perspec-
/

tive of Asia,- In/addition, referen”e/books provide answers to specific
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questions and indlcate'sources for further reading, Of particular
-value are atlases, chronological tables, documents, handbooks, and

general accounts of Asia, China and India.

Atlases
" Two generalpatlases useful to the teacher are: Sjoerd Devries'
~ An Atlas of World History (London-

Nelson, 1965), DeVries' Atlas is

'- based on. the. author s Elservier 8 Historische Atlas and contains ‘excep- »

tionally clear plates. Maps on Asia in DeVires Atlas include Asia in

. 4
[ - .

the nineteenth century, India and Burma, l756-l914 India in the time

of Clive, Japan, 1854 1954 and the Middle East to l960. Rand McNally 8

Atlas iz an atlas of one-hundred-and-twenty maps illustrating the his-

tory of the world since ancient times._ Designed primarily for use in

the United Stateq, Rand McNally s Atlas indicates greater detail as to

Europe and North America. 'Asia is depicted at Successive periods df S
. . o
its history.. Pages of explanatory text are also interleaved with the_' »
. .  4 . N . o, ‘ ' . ,. L .v . ) . ¢ .
F maps.‘_v 5 o S _ v L _ e

of.. partieular use are the available atlases on China, India, and

Japan. A very useful atlas on the historyoof China is Albert Her

Historical Atlas of China (Chicago' 1966). Based on He'

torical and Commercial Atlas of China publ h'

~in 1935 by. the Harvard-

Yenching Institute, thia new ediV on contains fifty-three maps and
many color plates."Particularly useful are the maps on the Manchu
bmpire and the European poWers, and the Ching dynasty. For India, one '

of the better atlases is Cuthbert Davies An Historical Atlas of the

Indian Peninsula (New York: Oxford 1963). Davies Atlas.contains 47
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maps on India.‘ éspeéihllY“ﬁsefnl for study of sncient and medieval India, -

’ Davies Atlas/hlso contains maps. on modern India, . The'plates are'excepe

tionally-clear and notes arewprovided for each plate. . .
o _ BN S T o . S

\ ' o Chronological Tables

TN

Events in Asia, of'course,'doinpt occur in isolation from other events

in the world. Fnrther,'correlation»of_events'by the teacher aids the stu-

dent in understanding”the external as well as the internal dimension of

t, events.' Partigularly useful in’ despelling the myth of isolated events and

-

for correlﬁtion of events are: Uilliam Langer's An Encvclopedis of World - -

Histogx (New York: Houghton Mifflin, 1956) Maria Penkala s A Correlated

History of the Far East (Tokyo. ruttle, 1966), and S ‘H, Steinberg 8

Historical Tables (New York° “t. Martin, 1967)
e €
. The Encyclopedia of World History is the successor to ‘Karl Ploetz '8

_‘Epitome of History which was first translated into English in 1883. The :

R ,nresent edition is the revisea third edition and includes events from

‘1945 to April, 1952, Primarily a political history, the Enczclopedia of

~ World History is a'handbOOk of historical-facts‘in chronological order

»

';with a relatively smooth narrative. A composite work,jthe'Encyclopedia"

K

'of World History vas edited by William Langer. ‘Maria Penkala's A Cor---

.related History of the Far East iq more sharply focused and provides

chronological tables and maps of China, Korea, ana Japsn.‘ The correla=-

’tion hy Ftnkala is among these three cnltures snd related events.. Very

>

detailed, A Correlated History of the Far East must be supplemented with

view. _ . ' , g . S S
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Finally, S. H, SLeinberg's Historical Tables enumerate the major

‘eveurts in the history of civilization from 58 to l965 A. D, Compiled

in the belief that civi’

.",--

*age, Histrrical Tahles nevertheless is predominately the history

-

of the Briti 1; Commonwealth and the Utnited States., The Tables are arranged

”

An six colunns ‘which detai1 the relarions of powers, constitutional

_ -history, eponomic hiStory,bnatural acience. and cultural ‘1ife with some

o

variation for earlier times, Especially useful for correlating major

events as seen by an hnglishmen, Historical Tables provide the bones of

British history with the flesh supplied by the Cambridge histories.

- e

Documents

-

~In addition to atlases and chronological tables, collectiona of

-

. documents are most helpful. Of particular-value are°' William DeBary's

-Sources*of Chinese.Tradition‘(New York- Columbia, l960) and Sources’ of

: introductorj notcs to each document.

HistoFy (London:

Ind'an Tradition (New York: Columbia. 1958). Both collections include )

o

‘Handbooks - . o

Supplemcntingithe information in the chronological tables and

atlases are handbooks; 'Two useful handbooks are:. Handbook gﬁ.Oriental‘

- Ordentz? and African Stuiles of the University of Léndon, and Guy Wint's

Asia, A Handbook- (New York: Praeger, 1966). The Handbock of Orientdl -

. History contains sections on India, China, Japan,’as well as on South

-+

La.. ddia, Each secticn is written by a apecialist who providea a guide

re romsn‘ration of words, names and titles, plnce names, a gelect gloaaaty,

,- _‘

sy.isemr st d1ting, nnd dynasties and rulers. TheaSchool of Oriental and

,;. | Cs 77 j~ “tic-: o

‘ation 1s a cooperative achievement and a common

.-

Royal_Historical?Society, 1966) issued by the School of

-
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African Studies also provides a companion volume describing historicaif

writings_on the peoples of Asia - Historical Writing on the" Peqples of

 Asia (New York: Oxford, 1961—62). ' [_ N

4

Very'different is Guy Wint s Asia, AwHandbook which contains basic~'.

'information on.each country id’Asia. In addition. Asia. A Handbook .cof= **
t

tains essays of political, economic, social. cultural and religious

P
> e

»aspects of Asian civilizations._ Post war: treaties and agreements are

also noted. Asia, évuandbook\isgcurrent to March.’1965.; e

Peneral Accounts o

Finally. enera1 accounts provide syntheses of the ‘events. in Asia. -

These gene.al acc0untv include g graphies. hist/ries from differing

"~ points of view. and a continuing sou ce during the time of the events

described} The 1atter is repres nted by the. Annual Register or a View

- ] or.

;of the Historv, Politics. and Literature (London- Longman. 1758-1963).»_ R

N
An English source. the Annual Review provides a running commentary on ,’

~

the affairs of the British empire and the world. Especially valuable;uf

. are the early editions of the Annual Register which reprinted debates"‘

R - : - . . .".-
~ in> the House of Commons. L - : , T

LY - .°

Accurate geographic description of Asia is also necessary. Three ‘1'

basic geographies are. George Cressey 8 Asia 8 Lands and PeOples - :é

. (New York: Houghton Mifflin. 1963). Norton Ginsburg 8 The atSern°of

Asia (New York' Prentice Hall, 1958). and L. Dudley Stamp 8 Asia' gg

Regional and Ecbnomic Ceography (New York- Dutton. 1962) Cressey's. R

4 e

Asia's Lands has often been cited as. the most complete descriptive.

-

: single volume reference geography on Asia. Ginsburg 8- The Pattern of

[ X e
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;,l_J - (1909), and~volume\éf on the Latest Age (l9lO).

Asia is more of a cultural geography which emphasizes the social scienco

a proach. Stamp s Asia however, is the standard geographic text on Asia.

' .First published in 1929 Stamp's Asia is now in its eleventh edition.

‘Ci\;larly, accurate histories of Asia are also necessary. The d

. major English histories of Asia are included in the Camb

. History (Lo don° Macmillan, l909-l926).

ridg e Modern

. Especially useful is Volume 7

on the United \tates (l906), Volume 11’ on the Growth of Nationalities

Tne Cambridge Modern
- Histogz was replace by the New Cambridge Modern Hist z (Cambridge‘-'

University Press, f957- . DS Especially useful in this series is

Volume .8. on the American a d French Revolutions (l965) Volumé“9 on

o War.and Peace in an Age of Up.eaval (1965) Volume lO on the Zenith of

European Power (l960), .and Volume ll on Material Progress and World Wide

Problems (1962). Both series include bibliographies and are written by
‘a number of authors, = .. - . o !"‘-" R
. O e,
. e Four major ‘American histories of Asia are: Paul Clyde s The Far

o East (New York° Prentice Hall l958), Paul Eckel's The Far East Since

.flsoo (New Yorkn'

Harcourt, 1947), Kenneth Latourette s A Short Histogz
of the: Far East (New York°

Macmillan, l968), and G. Nye Steiger s A
"History of the Far East (Boston° Ginn, l936).

[ v

The books by Clyde and

Eckel pertain to eastern and southeastern Asia° however, Clyde focuses

upon Asia during thelhineteenth and twentieth centuries and hckel on (
- Asia since 1500. The books’ by Latourette and Steiger also discuss

southcrn Asia“ Steiger s ‘book 1s more detailed, but Latourette 8 book:>

is. more recent == now inaits fourth edition. Lacking from both Ameri-

.can and English accounts, however, is. the Asian point of view. But
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hrelatively few Asian histories of Asia have yet been written. One

]

.exception is Kavalam M. Panikkar s Asia and Westem Dom:lnance'. A'."‘Sur-“

,v;y of the Vasco da Gams Ep och of Asian History, 1498-1945 (Londou'

% ]

'Allen, 1953).. Unfortunately, Panikkar 8 discussion is marred by a par=-

o
.

: tisan review. of Western contacts with Asia since the time of the great

.,.Adiscoveries., Yet, his thesis of the essential unity of the epoch and

f.'.its demonstration of the limitations of sea pawer is thought provoking

™

and merits attention. "i co 'fx':m, - -
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i ) . . &
S .
~

General'ac':counts of China by Western'-writers.inelude: George

'Cressey 8 China 8 Peographic Foundation (New York: . McGraw-Hill 1934),

a

~Ce P, Fitzgerald's -China° A Short Cultural History (New York: Praeger,

"'rfl.‘he Geograghx of China (Chicag0° Aldine, 1965), Of these general

1961), L. Carrington Goodrich's A Short History of ‘the Chinese People

(New York:» Harpcr, 1959), Kenneth Latourette 8 The Chinese° Their .

u'istory and Culture (New York- 'Macmillan, '1964), and-T.. R.z Tregear-"s. E

Y =)
’

account';, Cressey 8 China s ('eographic l‘oundation and T, R, Tregear s

The Geography of'China are standard geographic' descriptions- of China,
N Similarly, the works by Fitzgerald, Googrich\,and Latourette are

"o —

. the standard historical accounts of China. of these accounts-,\Latourette's“_

. is a topical discussion.' Goodrich}/A Short History 1s less comprehen- '.

“Hu'; éhinéﬁcu wfuabéﬁ-

The Chinese is ‘the’ most cpmprehensive and most widely used. First prb-

'lished in l934 The Chinese is divi\éled into two volumes. .Volume 1 'dis-

8
cusses geography, the beginnings, and 'ne various dynasties' Volume 2

-sivo but more. readable his/o of China. F erald's A Short Cultural -

is also less comprehens'_

'-c

~but - does devote-special atten_tion

Ch'ang-tu

..

rea File, 1960), and Yutang

a'y'

Hmn&an Relat:io:_’ -~ ' .
‘, (New _Yorﬁ Reynal 1935).//Both authors, -

s

.
~ -
T
",

i /’
Cshevn ey 3.59 -qed ergzed" Chinese; yet, each does communicate the flavor

o -

—
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of China's upper classes. Ch'ang-tu Hu 8 China’ is q mcre scholarly

: work .drawn from the Human Relations Area Files. However, Hu s inter-

-\«\.

pretations of the Chinese charactcr are open to question.

.‘.°

<A recent general account by a Chinese author is China in Crisis

' (Chicago. : University of Chicago 1968) Edited by Ping—ti Ho, China
in'Crisis 1s a collection of essays written by specialists and published
in two volumes. Of these essays, three are particularly outstanding.
Ping-ti Ho s "Salient Aspects of China 8 Heritage," Norton Ginsburg 8
"On the Chinese Perception of a World ‘Order " -and S, N, Eisenstadt 8

L4

"Tradition, Change, and- Hodernity. Reflections on the Chinese Experi-

v

ence. ~ Ho 8 essay is valuablc for reviewing the sweep of Chinese

./history whereas (‘insburg 8 .essay 1s useful for describing the tradi- '

/ ‘etional model of world order for’ the Chinese. and Eisenstadt s essay ,

w °

Lo for detailing the major _stage's in China's encounter with moqernity. '_

.

India’ _

,General-accounts' of the history of India by British authors

include: 'John Allan's The Cambridge Shorter History of India (Cam;

bridge: University Press, 1934), Percival Griffiths British Impact on

Indi‘a (London WcDonald 1952) . William Moreland s A Short History of—

. India (London. Longman, 1957), Hugh Rawlinson s A Concise History of

the Indian People (New York- Oxford 1960), Oskar Spate s India and

n

Pakistan (London Mathuen, 1967), and Thomas Spear s India, Pakistan,

N
.

. and the West (london' Oxford l)52)

Of these accounts, Spate 3 Indian and Palcistan is a general and

regional geography .-.hich.discusses the- _land the peopl ’ and»econon_\y,

P VU VN
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-and the "face of the land",

'history of India to 1519,
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The other generdl accounts ‘are primarily

) <

historical‘accounts. Allan 8 Shorter History of India is a ‘political

Deaigned as a component of the bridge

e tory of India, the Shorter History,contains a chapter on Warren

‘Hlastings and the Regulatory Act and“also a chapter on the establishment'

) of the East India Conpany as the supreme power in- India (1784-1818).

rhe second edition’ of* the Shorter History also contains a: chapter of

the last phase (1919-1947). o

Another short histoty 1s Moreland s A Short History of India.

First published in 1936 MQreland s Short History is one of the better.

.

texts‘in Indian history. Included in the ‘earlier editions of Moreland'

Short History is an appendix on Indian nomenclature and chronology.

Simllar to Moreland,s_Short History is Rawlinson's A_Concise Histor11£§§

",entitled ‘lodern India..'

the Indian PeOple.__Covering the period from ancient times.to 1967,

the toncise History is very well written and, indeed is a popular

'account. Designed for the student preparing for the matriculation

examination of the Indian universities, the Concise History,comments |

specifically on the foundations of the British rule in Book III,

)

.

More extensive is Thomas Spear s India, Pakistan, and the West.

In India, Pakistan, and the West, Spear surveys Indian history, dis- -

cusses "the Britifh contribution and the Indian response, and also
“in. ludes ma%eria]r on the post-independence period.. A more internre-

tive. account, howe"cr, is Percival Griffith s British Impact on India..

,'Primarily concerned with the pre-%utiny period of Indian history,

,riffitn s accOun*fcontains a Lhanter on the East India Company and is '

e

e s s e
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. especially valuable for information on economic change in British India.

Finally, ‘two Indian general accounts are: . Remesh Majumdar ] The

History and Culture of the Indian PeopIe (Lgndon' Allen, 1957), and

Jawahar]al N hru s The Discoverv of India (Calcutta: Signet, 19&6). Of

A

the two accounts, Nehru s Discovery of India is the better introductory

.

survey of thﬂ histor/ of India., Written by Nehru in prison during April

“to September, 1944 ‘the Discovery of India is a major statement on the

history of India by one of India s greatest 1eaders.. In contrast.‘The,. ‘

_-History and- Culture of the Indian People ‘1s a compoaite, scholarly work

written by specialists.

-- . A

Intended as an Indian vexsion of the Cambridge

histories, ‘The History and Culture of the Indian People contains comment

on British "Paramountcy_ and-imperialism in Volume 9,

S\,
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; .C,hi‘ldr,en's ﬁooks;’- | :
fs ' In addition to reference books, supplementary materials are '
. f o .necelsary in order to provide for individual differences among students.
A ’ ' (‘urrently available children s books on Asia, the Chinese community,
; and the people of India include' ' . '
N " . LT
” Asia .
‘ R o Tit’le o R mmvel
% Africa and Asia. New York, Childrens Press, $6, 00 ' '.Grades 7-12
' Betz, Betty. ettz Betz in Teen Aaia. New York, - Grades 7-'-9 0
: Random, 1951 _ _ , ' .
-Price, Christine._ Cities of Gold. and Isles of Spice. - Grades .7-12
' " New- York, McKay, 1965. _ , ) v R
: S - Quinn, Vernon. Picture Map ,eography of Asia.  New York, Grade_s ;_3-up. -
i S Lippincott 1963. o :
Maxwell-Lefroy, Cecil, Land and People of Cez'lon. _'New' > “,'Grade'_s"'6-l0
York, Macmillan, 1965. o o o co '
" - Wilber,. Donald N. Land and People of Ceylon._ 'New -York, | Grade:s 6-10
o Lippincott, 1963. - . T e
_“Z'inkin, Taya. India and Her Neighbors. New York, Watts, 'G'r.a'des‘S-upv '
1968, . Lo > ' ‘ S
| China' A
:Appel Benjamin. E_h_x the Chinese Are the. Way 'l‘hey Are. Grades 6~-up
New York Little, 1968. ; ¥ , _ o _~
e Bertram, Janes’ M. oung Traveler in China Today. - New L ;Cr'ades 7-10
. L York, Branford, 1961. o S o - .
Bryan, D, Land and Peogle of China. Neﬁ'fork, Macmillan, .G'ra‘des' 6-/10’ o
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*Lin, Yutang, Chinese Way of Life. New York, World, -
. ,Loewe, Michael. Everyday Life’ in Early ‘Imperial China. fGredes 7ei1

- 40 = ‘

. ~ Reading Level -

".Burland, Cottie. Ancient China. New York, Dufour, Grades

1961,

o

uf'Celdwell,_John C. Let's Visit China. New York;'ﬁey; ' Grades

1963, .

.

" . Geils, D., ed, Let's Travel in China. - New' York, Child- @ymfcrades

ren a Press.

”

- Joy, Charles R. ‘Getting to Know the Two Chinaa.u New . .Grades

York, Cowhrd 1560, oo o RN

Liang, Yen. Heppy New Year, New York, Lippinmcott,. - Grgdeef

1961. TN
Grades

1959‘ . N _ - . " | : ;_ »ﬁ\iﬂ

New York, Putnam, 1968, ‘ _ S

1963.

_Pine, Tillle S., and J. Levine._ZChineee Knew, New *  Grddes

York McGraw 1958.

Scovel, Myra. Red Is No Longer A Color. New-York,_ . Gradesv
—_— Sy o , A

Friendship.

. R c_»

lSpencer, Cornelia. Ancient China., New York Day, 1965, Grades

. Land of the Chineqe People. New York, =~ . Grades
Lippincott, 1964, N el

'._ Made in China. NenTYork;]Knopf,-1§§2. . Grades

: Hong xdﬁg‘,f. o

o

'Derbois; Dominique. ' Kai Ming, Boy of Hong_Kong. New' - . Grades

York, Follett, 1960.

.

tGeis, D., ed. Let's rravel in Hong Kong. New'York, . - Grades
r‘hijdren.; Press, C :

u‘uorrnanna, Palph. Lee Lan Plies the Dragon Kits.-v. B ‘ Grades
Ned York, Harcourt, 1963, :

» Joy, Cnarles Re Gotcing to Know Hong Kong. _NeQ,York, '  -Gradéé

Coward 1962

4-8

4-8
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3-6
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" Bryce; L. Winifred.  India: =Land_g£_Riﬁefe. New York,

ot

- Sasek, M. This is Hong Kon g New York Macmillan, 1965,

,Schloat, G. Warren, Jr. Fay Gow, A Boy of g gh

New York Knopf, 1964.

Vlttengl,'dorgan J. All Round Hong_Kong. ‘New York,
Dodd, l963.; ‘ T

R

- All Round Hoﬂg KA_E' New ‘York, Hale, l966.

" World Friends: In_nong ong.and-Korea.-.New York,

Bothwell, Jeen., First Book'ggfIndia.;'New York, Watts,

4

.Friendship Press, 1962, - e

.

- 1966,

« Story of India,.: New.Yotk,}Harcoutt, lg§2.

k3

Nelson, l966...

Caldwell John C. Let's Visit India. -New York, Day, -
: 1960. : a :

. Our Neighbors in India. New'York,‘Day, 1960,

Cooke, David c. Dera: Village in India. New York,-
Norton, 1966. : IR

Daniell, David S. India, Flight Four. New-¥ork, Merry

Thoughts.

Darbois, Dominique, Lakhmi, Gi;rl';o_f_ Indis. New York,
Follett, 1964, '

Fairservis, Walter A. India. New quk, World, 1961.

Geis, D., ed., Let ] Travel in India. New York, Child- ‘
ren's: P:ess.. : ) '

Ci'dal,' Son_ia', and Tim, ﬁi Village ..i_'ti”India.- New York, -
Pantheon, 1956, - Co ' U

Hampden, John. - Picture Histogy of India. Néw’Yo;g,

Watts, 1966.. _

Katz, Elizabeth. India ig.Pictuzes.' New York, Sterling.
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Reading Level

Gradee’44§e3

' Grades 2-5

Grades 5-8

Grades 6-12

~

. Gtadea'l-6 .

Ty

Graded»égaﬁ .

~ Grades 7-9

Gredee 6-10'

-

Grades 1-4

_ Grades 6-9

Gfade844-7

" Grades 3=6--

i Gtadee;GFup

° - S
p Grade’e 3f7

' Giades‘d-S'--

S

Giadee'3-7

'AGrades»4-8"

. N .
B P f b T R e T R S i b me b1t S e

Ry Y (5 S I

[N




B 2 -////if,//a/f///\

Lamb,lBeatrice.. India. Ned.York Macnillan,'1965._1//;9f//;:adea

; B e e T TIE RN

Caldwell John C. Let'a Vigit Pakietan. New York, Day, _ Gradeo 4=8

N~

Iaschever Barnett D.. Getting to Know India. . New . " . Grades
York Coward 1961, B : :
Millen, Nina:- Children of India.. New York, Friendship |  Grades
Preaa, 1954 RS : . ’ '
. Modak, Manoramo.x Land and People of India. New York, " -Grades
‘ ‘Lippincott, 1960. - T '
N Myron, Robert, and Abner Sundell. Two Facea of Asia: . -~ Grades
India and China. New York, World 1967.
"~ Norris, Marianna, Young India° Children of ‘India at Grades
~ Work and at Play. New York, Dodd, 1966
.Ruseell, Jack. Clive gﬁ_India. ‘New York, Putnam. 1965.. Grades.
Schloat, G. Warreng Jr. Uttam, A Boy of India,. ﬁew,York, Grades
KnOpf 1963. - - '
Sen, Gertrude. Pageant of India's History. New York,. Grades
Silverstone, Marilyn, and'Luree Miller, Bala, Child of  Grades
-India. New York Hastings. 1968, .
ﬁSpenCer,'Cornelia. Made in India: Story of India's = Grades
: People. New York, nopf 1963.: e
) 'Thapar, Raj ,Introducing India. New York, Taplinger, : Gradea
L1966 T E . .
Watson,'Jade w.. India: bld.Land,‘ﬁew-Nation.' New = . o Grades
.York, Garrgrd 1966 o :
World Friends. In India. New York,.Friendeﬁip Prese.~ Grades
'Zinkin, Taya, India and Her Neighbors. New York,‘Watts,"_Grades
1968. Tl - ' '
Pakistan .J{;_A;“

Bothwell ‘Jean, First Book 25 Pakistan, New York,LwarEs. Grades
1962.-~ T S : ’ '

1960.

Feldmah, Herbert, ,ﬁand and People gg_Pakiatan.. New York, Grades
*iacmillan, ET— : . -

.Readigg Level
7=12

2-6

1-3

5-10.

6-op
2-6

7-10.
3-6

8-12
1-3

9-11

6-10

356

2-6

: S=up

46

7=-9
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. Lang, Robert P,
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L

York, Lippincott, 1968,

ALaschever, Barnett D

Zinkin, Taya.‘
sttq, 1)66

: Kiﬁg,

ety

o

S

Moore, Joana.

Seth.

k]

Land and People of Pakistan.

New

India and ler Neighboro.

-«

C
Singagore

v
<

Gettr_g to Know Pakistan. New
York, Coward, 1961. .

New York,

_ Petting to Know Walaysia and Singapore.
New York Coward, 1964,

millan,

’ T

\0

Malaya-and Singapore.

“

New York, Mac-

Reading Level

‘Gradés 7=up
Grades 2-6
Grades S=up

£

;'Gradés 2-6

* Grades 7-8

et oo i+ e n e meo o
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. “ For Further Reading

Finally, bibliographic guldes to further reading include' the’

American Historical Association 3 Guide to Historical Literature (New

l

York: Macmillan, 1961),,the Harvard Guide to American : History (Cam-

bridge: . llarvard, 1954), and G. Raymond Nunn 8 Asia, A Guide Lo Refer-

ence Books (Honolulu: University of Hawaii, l9675. Each guide is

Auseful for differing collections of . materiala.- The American Hietori-

cal Association's Guide, for pxample, igs useful for’ identifying major
scholarly works on Asia, China, India, Japan, and other -areas of the

world. A successor to A Guide to Historical Literature (New York::

Macmillan, l93l), the American Historical Association s Guide includes |

citations_of.19,000 works selected and, often,.annotated by specialists.,.:

Works included in the Guide are¢ primarily political,:economic, and

so:ial historical accounts, and some accounts of the arts and music,

Citations of materials on Asia include the ancient Orient, early history'

, ~

: of Asiatic peOples, the Muslim world, and Asia since early times,

In contrast, the Harvard Guide to American History is primarily

concerned with: American histoty. Edited by Oscaq Handlin, the Harvard
Guide contains critical essays, bibliographies, and evaluations of

sources. Indeed, the’ Harvard Guide is more. detailed than the American

Historical Association s Guide, however, the scope of the Harvard Guide

1s more lihited:* Relevant materials on Asia are fOund in the diplomatic

_‘history sections of the Harvard Guide. Finally, G. Raymond Nunn 8 Asia,

A Guide to Reference Books is explicitly designed as a guide to materials

»on_Asia. Originally distributed in 1967, Nunn 8 Guide includes foreign

S e R

T P N X T Tk g
. -




'

e

e s A BRI AR TIAS AT N

b et e

[T ST e el ol S DA

%43 -

" Lang, Robert P Land and People ég_Pakistan. New

York, Lippincott, 1968._

_»Laschever, Barnett D. Gettiig to Know Pakistan. New -

York, Coward 1961,

Zinkin, Taya. India and Her Neigﬂbors. New York,
C»’A Watts, 1968. R

' Singagore

King, ‘Seth. Getting to Know Malaysia and Singapogg.
New York Coward 1964. '

Moore, Joana. Malaya and Singepore. New York, Mac=
‘ millan, : : '

adigg Level ‘

'Grades 7=up

Grades 2-6

Grades 5-up

. Grades 2=6

Grades_7-8
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;fFor\Further Readingu

Finally, bibliograghic guides to. further reading include" them

American Historical Association 8 Guide to Historical Literature (New

York: Macmillan, 1961), ;the Harvard Guide to American Historz»(Cam-.

' bridge. Harvard, 1954), and G. Raymond Nunn 8 Aaia, A Guide to Refer—

. ence 22255 (Honolulu._ University of Hawaii, 1967) Each guide is
uaeful for differing collections *of materiala.. The American Histoti- -
cal Aasociation 8 Guide, for example, ia useful for identifying major
acholarly works on Asia, China, India, Japan, and other areas of the.

‘ world. A successor to A Guide to Historical Literature (NeL York° ."'

o

Macmillan, l931), the American Hiatorical Aaaociation 8 Guide includea

'citationa of 19 000 worka selected and often, annotated by specialists.

Works included in the Guide are primarily political, economic, and

aocial historical accounts, and some accounts of the arts and music.

Citations of materials on Asia include the ancient Orient, early hiatoty -

of Asiatic peoplea, the Muslim world, and Asia since eagly timea.

.' In contrast, the Harvard Guide to American Hiatorz is primarily

concerned with American hiatory. Edited by Oacar Handlin, the Harvard

- .

_ Guide contains critical essays, bibliographies, and evaluations of -

sources. Inreed, the Harvard Cuide ia more detailed than the American

4

Historical Association 8 Guide, however, the acope of the Harvard Guide -

s,

is more limited. Relevant materials on Asia are found in the. diplomatict

“history sections of the Harvard Guide. Finally, G. Raymond Nunn' 8 Asia,_

l A Guide to Reference: Books ' is explicitly designed as' a guide o, materials

on Asia. Originallj diatributed*in 19&7, Nunn 8 Guide includea foreign
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:references.

| Maps,leobes,oand Slides on Asia (New York'

the novice teacher.

,However, less than- ten books are noted on Asia°

'Filmstri S, Maps,

: not comprehensive nor necessarily reflect current sch

;Teachers of History.

) ° . - . L A_ .-_-. .‘ . ’ . G-
. ' o S =45 - _ o - _ :
. N . - N : - . . N ’ :

-~

language sources in identifying general area and individuel nation

[

Brief annotations of each reference book are also-

ti'included. An addendum was added du#!hg the summer of 1968._ A

N revised-Guide is acheduled for publication during 1969.

T Bibliographic guides prepared fdr the seconda

f:able from the Asia SOciety and the Service Center for Teachers of

.

History. From the former, three guides are available' A Guide to

Basic Books (New York.. Asia Society. 1966), A Guide to Pagerbacks"

Filmstrigs,
Asia Society, 1967)._.,

l(New York° Asia Society. 1968), and A Guide to Films,

W"""“

All threé”Eﬁides contain selected bibliographies especially useful to

B A

A Guide to Basic Bopks notes three hundred and

v
* oY

'sixteen books on Asia, South Asia, South East Asia, and“Eaat Asia.’

'l

the remaining topics
. . ' < S .

ireceive approximately an equal number of citations. ' .': “}k.w

‘)

v

A Guide to Paperbacks notes approximately nine hundred paper- - °;f‘.

Ny ' - v \‘1\'*\‘ . ¢ e !

Fiction and non-fiction titles are ffﬂ

o Lo v

backs publish@d through l967

ipcluded but university paperbacks are. excluded.t,A duide to Films,

»

&
able materials' however, the selection is Very limited All three

' .guides provide brief annotations of the citations.. All three guides i‘ '

include a 1ist of publishers and thefr addresses., But the.guides are
olarship. fiif
{ 4 .

%ore scholarly guides are available from the Service Center for
foo . -

P

Sponeored by the American Historical Association,

the Service Center has published several general bibliographtc guides

ry teacher are avail-_

Globes, and Slidea on Asia suggests examplea o£ avail-"




,/.

-

-

. -':f.including° Charles Hucker 8 Chinese

o Service Center, l9.:8) and Robert Crane 8 'I'he

éscholars and are authoritative guides 6/

More extensive. however. are/(/ biblipgraphic guides published . /',i.‘
, by' the University of A-rizona. Included/among these guides are Co _ '

~-._Hu'c er's China (Tucson. Ar/izona°

:'Als:yul/ ibliog hic guides to materials on China are Mainland : _ i
s - e /’ ‘
China (Boston 3

. N
/New York' Committee on U. - China Relations. 1967)._ AIl of these

. relatively recent titles which can be acquired convenient].y.

4. T

° R R

Historz (Washington— D. G.:

Histor_:z of India (Waoh-

ington D. Cot Service Center. 1965).

In addition. John Fairbsnk' e 7
New Views of China 8 Tradition and Modemization (Washington D, C/ / o
Service Center. 1968) and A. Cole's 'S

orty Years of Chinese/ unisu':

(Washington D. C.t Service Center. l962) comment/sgeéically{n :
recent _patterns in Chinese history. A1l of the guides :

relev'ant 'ateriala". -

University of Arizona. 1962) and J, -0
Michael Mahar's /India (Tu on, Arizona:

University of Arizona. l966).

Teacher s Information Center. l969) and Modern China

guides are selected hibliographies. oMoreover. each guiqe contains o

: Guides to supplementary materials include-° Maty K. Eakin 8 Good B “

Books for Children (Chicago'

e

e o . Fiction (New York'* McKinley. 1964) and Historical Non-Fiction (New SRR
'. . . . ‘ . r% e . \ “ . ~

::':?‘ ) ".York Wc;(inley;"l%&); Introductory
S Asia Society.
:Boﬁker. 1964).

o University of Nort:h Dakota.

_2 With . Books (New York° ’ Bowker.

University of Chicago. 1966). Gr ing - iy ’

annual) Hannah Logasa s Historical

Reading Guide to Asia (New York°
l962) Hester Hoffman s Reader 8 Advisor (New York:

Ralph Perkin 5 Referente Books (Grand Forks ’ NOrth Dakota" e

l965) 3300 Best Books for’ Children Tfﬁ,-9”'




= (New Yorki/

/ ‘o

(New York.

O

More speciali d and }ro essional guides include- th Cataloa of tha _

_ l.amont Libra_gl, Harvard Colle e (Cambridge° Harvard 1953) Edvin Starbuck'

. Guide to I,i’terature for Character Training (Nedt York' Macmillan. 1928 - )

-

Through' Li terata

-]
Outstan/ ngL Biographies for College Bound Students (Chicago° American Libraty

Association. 1965) Berni*e Helff's Understanding Peoples of the Non-Western

World (Cedar Falls. Iowa. University of Northern Iowa. 11967) 3 Helen

Children s Books to Lnrich "he Social Studies (Washington D. C..” Nat na‘l:

Council for the Social Stqdies, 1961) Edward Luede g Colle

/
Reading_ List (Champaign, Illinois- Nation

962), Murial Crosby's Rea ng Lam \lupan Relations ,_(Washing‘ton De Cot

. ° *

American Couneil on. Educ on, 1963) ;R/olu(t Carlson"f's Social Understanding :

19543 and ‘the-World History Bosk List for High Schools (Washington D, C.:

National Council for the Social Studies. 1962).

Ce .
b o

. Finallv. professional guides for selecting new materials include' the o

Bibliography of Books. for Children nublished by the Association for Child-

_ hood Edudation International' Booklist and Subscrigtion Book Bulletin issued

semimonthly by the Américan Library Association' the Bulletin of the Center Lt

for Children s Books published monthly by the University of Chicago Graduate

Libr_a':-y School;' Current- Books issued ‘ann_ually as a Junior ‘Booklist and a’

-

_ Senior"Bookl'iot by ‘the'“biational Asaociation- of Independent Schools; 'reviet{s'

~ e,

i 'marnrials in Into_' coin-'now.issued by the Centerf for-War]Beace Studias;

~ and ;itati.ons_ noted in_Social Fducation. “ E

(Washington D. C.: ational Council for the Social Studies,




